Language is the most powerful means of communication we have-but only if it is used well. Otherwise, it can be just as much as a barrier for the communication. Our language is probably the most sensitive side of us.
Moreover, in order to help the students to master the English language it is not enough to have a broad vocabulary, errorless pronunciation and a profound knowledge of grammatical structures. Students need to be able to make judgments in terms of what is socially appropriate in a particular situation where one is communicating with a particular interlocutor and performing a specific type of speech act. Thus, to be successful in this area of language use one needs to have developed pragmatic competence As a matter of fact, through many years of teaching college students in different grades, it has been proved that they often lack necessary pragmatic competence; that is, they are not aware of the social, cultural, and discourse conventions that have to be followed in various situations. Relatively, less attention has been paid to how classroom-based instruction can contribute to the pragmatic development of foreign language learners. Thus, the present research paper aimed at investigating the effect of developing students' pragmatic competence through the focusing on two speech acts, greeting and invitation. In addition, this research attempts to find out whether there will be any effective influence after developing students' pragmatic competence on their conversational interaction ability.
In order to achieve the aims of this research and test its hypotheses, the researcher has constructed an achievement pre-test and post-test. The sample of the present research will be students of English department in college of languages and Human Sciences at Garmian University.
Introduction
Pragmatics is the study of language use which offers a complementary perspective on language, providing an insight into the linguistics choices that users make in social 3) Commissives: here the speaker commits himself (or herself) to a (future) course of action, with verbs such as: guarantee, pledge, promise, swear, vow, undertake, warrant. 4) Expressives: the speaker expresses an attitude to or about a state of affairs, using such verbs as: apologize, appreciate, congratulate, deplore, detest, greet, regret, thank, welcome. 5) Declarations the speaker alters the external status or condition of an object or situation, solely by making the utterance: I now pronounce you husband and wife, I sentence you to be hanged by the neck until you be dead, I name this ship...
Concerning the present study, directives (invitations) and expressives (greetings) speech acts have been chosen as a tool to develop the students' pragmatic competence.
The Teachability of Pragmatic Competence
Can pragmatic competence be taught? This question has inspired a number of research projects exploring the role of instruction in learners' pragmatic development. kasper ( 1997) argues that while competence can not be taught, students should be provided with opportunities to develop their pragmatic competence:
Competence is a type of knowledge that learners possess, develop, acquire, use or lose. The challenge for FLT is whether we can arrange learning opportunities in such a way they benefit the development of pragmatic competence in FL.
A number of studies have explored how English language textbooks present speech acts (see Bardovi-Harling and et al (1996) on closings; Boxer and Pickering (1995) on compliments; Edwards and Csizer (2001) on openings and closings; and Richards (2000) on invitations. Theses studies concluded that textbooks usually fail to provide the necessary and appropriate input in speech acts, and the material they do present often differs from real life speech.
Textbook Materials Need to be Flexible
Although language is a social practice, learning a language is largely individual process as learners seek to integrate newly perceived information into their existing language system. It is essential for teachers to recognize the different backgrounds, experiences, and learning styles that students bring to the language classroom. In other words, it is to a large extent the learners, not the teachers, who control what is learnt since it is they who selectively oganise the sensory input into meaningful wholes.
In fact, the ultimate goal of the learning process is that the input from the materials provides linguistic and cultural preparation before or in parallel with, the learnergenerated language. As O'Neill (cited in Rossner and Bolitho, 1990: 155-156) According to Wright (1987) we teach with, rather than through, materials, thus being free to improvise and adapt in response to learner feedback. Effective teaching materials, by providing cultural and linguistic input and a rich selection of integrated activities, are thus a professional tool which can actually assist to be more responsive, both by leaving them time to cater to individual needs and by expanding their teaching repertoire. Learners, too, can benefit from access to the materials used in class, and this allows them to put on their learning.
The teachers' challenge is to maintain the balance between providing a coherent learning experience which scaffolds learner comprehension and production, and modeling effective strategies without losing responsiveness to the unique situation and needs of each learner. The textbook writers' challenge, on the other hand, is to provide materials which support teachers and learners, and present ideas for tasks and the presentation of language input without becoming prescriptive and undermining the teacher's and the learner's autonomy ( Richard and Renandya, 2002: 88) . Accordingly, textbook materials need to be flexible to cater to individual and contextual differences.
However, the role of textbooks in raising students' pragmatic awareness is more important. It is difficult to give clear suggestions for improving pragmatic input in textbooks, particularly because textbooks are usually targeted to an international audience. Boxer and Pickering (1995) underlined the importance of building teaching materials on spontaneous speech and not relying on native speaker intuition, which may be misleading at times. Enriching classroom input with real-world materials, such as recordings of native speaker conversations, radio programs, can be beneficial. To provide sufficient pragmatic input for the students, it is also important to supplement textbooks that focus on pragmatics. This will give students firsthand experience in issues of pragmatic competence and deepen their understanding by letting them discover the rules themselves.
In practical terms, the present research support the idea that language classrooms should have a dual focus-not only on teaching language content, but also on developing learning processes. 
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How to Communicate Effectively?
To communicate effectively, language learners need to become proficient in using , not just, the semantic, syntactic, lexical, morphological and phonological elements of the language being learnt. They also need to understand its pragmatics use.
It should be noted that learning to speak a foreign language requires more than knowing its grammatical and semantic rules. Learners must also acquire the knowledge of how native speakers use the language in the context of structural interpersonal exchange, in which many factors interact (Richard and Renandya, 2002: 204) . However, speaking a language is especially difficult for foreign language learners because effective oral communication requires the ability to use the language appropriately in social interactions.
Accordingly, diversity in interaction involves not only verbal communication, but also paralinguistic elements of speech such as stress and intonation, nonlinguistic elements such as postures and facial expression. In addition, "there is tremendous variation cross-culturally and cross-linguistically in specific interpretations of gestures and body language" (Brown, 1994: 241) .
Sociocultural Factors and EFL Learners' Oral Communication
Many cultural characteristics of a language affect FL learning. From a pragmatics perspective, language is form of social action because linguistic communication occurs in the context of structured interpersonal exchange and meaning is thus socially regulated (Dimitracopoulou, 1990) . In other words, "shared values and beliefs create the traditions and social structures that bind a community together and are expressed in their language" ( Carrasquillo, 1994: 55) .
As a matter of fact, culture plays an instrumental role in shaping speakers' pragmatic competence, which is related to the appropriate use of language. Generally, Richards and Renandyas (2002) agree that appropriateness is determined by each speech community . In other words, it defied by the shared social and cultural conventions of a particular group of speakers. Therefore, it is essential to recognize different sets of culturally determined rules of communication. Just as Brown and Yule (1983:40) say, "a great number of cultural assumptions which would be normally presupposed, and not made explicit by native speakers, may need to be drawn explicitly to the attention of speakers from other cultures."
Thus, to speak a language, one must know how the language is used in a social context. It is believed that each language has its own rules of usage as to when, how, and to what degree a speaker may impose a given verbal behavior on his or her conversational partner (Berns, 1990 During the process of language teaching , teachers can present situations in which there are cultural misunderstandings that cause people to become offended, angry, and confused.
As a result of these differences, learners often have difficulty acquiring the pragmatic rules and functions that differ from their native language. In fact, language proficiency can not be complete without the knowledge of the appropriate pragmatic rules of the target language. According to Carrasquillo( 1994: 65) , language proficiency is not a unidimensional construct but a multifaceted modality, consisting of various levels of abilities and domains. Hymes (1971) also assumes that EFL learners need to know not only the linguistic knowledge, but also the culturally acceptable ways of interacting with others in different situations and relationships.
Learners' Conversational Interaction
Conversation is the first interaction type to be learnt by human beings. Conversation is also the most basic of all genres, the primordial site of language use ( Schegloff (1996 ( Schegloff ( ) cited in (shopen,2007 . Whereas, Cutting (2002:28) defines conversation as a discourse mutually constructed and negotiated in time between speakers. Brown and Yule (1983) and Slade (1986) agree that conversation is a listener-or person-oriented. As in other speaking tasks, a conversation requires the speaker to 'face temporal constraints and the social pressures of face-to-face interaction' (Chafe, 1986:16) .
Conversation is a truly communicative event which is a dynamic exchange in which linguistic competence must adapt itself to the total information input, both linguistic and paralinguistic (Savignon,1971, cited in Higgs and Clifford, 1982:58) . Richards (1983:118) , on the other hand, affirms that conversations begin with greetings and progress through various ordered moves: the speaker's and hearer's roles are ascertained, topics are introduced, rights to talk are assumed, new topics are raised, and at the appropriate time the conversation is terminated in a suitable manner. Underhill( 1987:45) also believes that 'the speaker and the hearer have to take initiative, ask questions, or express disagreement in the conversation, all of which require a command of particular language features and which can be learnt.
Language learning evolves learning how to carry on conversation as well as learning how to communicate (Hatch, 1978: 63) . In addition, Long ( 1983) suggested that if conversational adjustments in interaction help make input more comprehensible, and facilitate the EFL learning, then the linguistic and conversational adjustments that occur during interaction may promote language learning. These important claims, known as Long's interaction hypothesis, led to a great deal of work, including: relationships between conversational interaction and language comprehension, relationships between specific interactional processes and learning outcomes, and how interaction creates opportunities for learning. In Long's (1996) ,(as cited in (Mackey,2011:2) ) updated version of the interactional hypothesis, he maintains that conversational interactional is highly beneficial because 'it connects input, internal learner capacities, particularly selective attention, and output in productive way.
Relatively, many previous studies such as (Gass and Varonis (1994) Swain (1995); and Oliver (1998) as cited in (Macky:2011:29) have examined the benefits of interactions between learners for promoting language development. In addition, these studies have indicated that during learners' conversational interactions, learners receive comprehensible input, opportunities to negotiate for meaning and receive others' feedback, and opportunities to produce modified out put.
Procedures and the Experimental Design
The Experimental Design
In order to achieve the aims of the present study, the researcher used the pre-post-test for two groups, an experimental group and a controlling group.
The experimental group is taught the conversation activities with the focus on the pragmatic competence. The researcher has enhanced their knowledge about the differences between the formal and informal forms in greetings and invitations. During the experiment, the students have shown the differences between their mothers' language (in our case the Kurdish language) and the English language as a foreign language.
On the other hand, the controlling group is taught the conversation activities by using the ordinary method.
The Sample Selection
The population of the present study is the first year students in the English department at the college of Languages and Human Sciences at Garmian University. There are two classes of the first year students, each one consisted of 27 students. Class (A) is taken as an experimental group, while class (B) is taken as a controlling group.
The Instruction
The instruction of the experiment has lasted six weeks. Started on the 21 st of January,
2018. The experiment of the present study has ended on 28 th of February, 2018. The researcher herself taught the experimental and control groups in order to control the teaching variable in the experiment.
Instrument of the Study
To assess the success of the present instruction, an instrument which comprises two achievement tests are used. Written test (see appendix A) and an oral test (see appendix B). the aim of these tests are to validate the hypothesis that developing the learners' pragmatic competence is very important for their EFL learning. As well as, it is believed that developing learners' pragmatic competence will positively effect their conversational interaction.
Tests Construction
The achievement tests are used to measure the extent of learner progress toward the achievement of the instructional objectives of a specific study as well as to evaluate the effectiveness of instruction (Harris, 1969: 3) .
In fact, the researcher has constructed an oral test ( see appendix B). This test aims at developing the learners' pragmatic competence awareness and enhancing the learners' ability in their conversational interactions orally. Therefore, during the instruction short conversations are given to the students, and they are asked to expand the dialog by adding extra phrases and elements. The researcher writes the phrases on the board and play a CD concerned with oral conversations. The third edition of 1, 2.3 have been used during the instruction. The emphases will be on the effective using of the formal and informal greetings and invitations.
the difficulty level formula of each item in the test, it has been found that the difficulty level of each of the 42 test items ranges from (0.39) and (0.78). According to Madsen (1983:182 ), any item whose difficulty level ranges from 30 percent to 90 percent is acceptable. See table (1).
Discrimination Power
The discrimination power of the test is calculated by subtracting the number of the testers in the lower group who answered the item correctly from the number of the testers in the upper group who answered the item correctly and dividing the result by the number of the testers in either group. By applying the discrimination power formula of each item in the test, it has been found that the difficulty level of each of the 42 test items ranges from (0.21) and (0.85). Brown(1981:104) believes that any item is acceptable when its discrimination power is 20 percent and above. See table (1)
Statistical Means
To achieve the results of the present study, the researcher has used the following statistical means to calculate:
1) The difficulty level of each item has been achieved by the following formula:
2) The discrimination power of each item has been achieved by the following formula:
3) The difference in the achievement of the students in the pre and post test and the difference between the control group and experimental group in the test, have been calculated by using the following formula: 
The Achievement of Learners in the Pre-test
The researcher has used this variable to equalize the subjects of the experimental and control groups in their previous knowledge concerning the material that would be taught during the instruction. Table ( 2) shows that the computed t-value is (0.299) and the tabulated t-value is (1.788) under (88) degrees of freedom and (0.05) level of significance. This indicates that there is no significance difference between the experimental and the control groups. 
The Post Test
As a matter of fact, the same test which is used in the pre-test has been used as a posttest. This procedure aims to indicate which group of the learners has achieved better.
At the end of the experiment, the results which obtained from the test have been analyzed to determine whether there is any significant difference between the mean scores of the experimental and the control groups in the total scores of the test. Table  ( 3 ) shows that the computed t-value is (6.351) and the tabulated t-value is (3.112) under (88) degrees of freedom and (0.001) level of significance. This indicates that there is a significance difference between the experimental and the control groups. This difference is in favour of the experimental group. 
The Experimental Group's Progress
The researcher has compared the scores of the experimental group in the pre-test and the post-test. It is found out that the computed t-value is (12.363), which indicates that there is a significance difference between the pre test and post test scores of the experimental group as compared with the tabulated t-value, which is (3.089) at (0.001) level of difference under (44) 
Conclusion
In order to communicate effectively in the target language, learners of English need to develop pragmatic competence, which can be accomplished through pragmatic instruction in the classroom, particularly in the oral English class. With the raise of pragmatic awareness, it is expected that learners will acquire the competence and their target language performance will improve.
The teaching of pragmatic competence can be very constructive and beneficial to students for developing communicative competence in the target language. The previous studies as well as the present research paper have enlightened that pragmatic knowledge does not seem to come along naturally in EFL classrooms, so teachers need to try to contribute to the developing of learners' pragmatic competencies through instruction. Hence, it has been concluded that:
1) The goal of this study is to ascertain how the explicit teaching of some aspects of pragmatic competence (greetings and invitations) affected students' performance.
2) Developing the students' pragmatic competence affects their conversational interaction.
3) The instruction has pointed the fact that language proficiency can not be complete without knowledge of the appropriate pragmatic rules of the target language. 4) Pragmatic competence can be developed in the classroom through a range of situations and activities.
5) Speech has a performative function, and our learners' ability take part successfully in verbal exchanges of any kind, depends on knowing how to manage and behave in conversation.
Recommendations
On the basis of the results of the present research paper, the following recommendations are suggested:
1. Teachers and textbook writers should tap all channels that leading to effective language learning. examine the factors, conditions, and components that underlie speaking effectiveness. Effective instruction derived from the careful analysis of this area, together with sufficient language input and speech-promotion activities will gradually help learners to compose suitable conversations and speak English fluently and appropriately.
3) Refreshing courses should be designed for the students to give them firsthand experience in issues of pragmatic competence. 4) Teachers should do their best to deepen the students' understanding by letting them discover the pragmatic competence rules themselves.
5) It is also believed that pragmatic rules that are different from or nonexistent in the students' first language need to be given more emphasis. 6) Besides the teachers who are to explore and enhance materials from the textbook, material developers and curriculum designers should also include pragmatic awareness in the books and curricula.
